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Looking Back/Looking Forward

άIŜŀŘǎ ǳǇέ on national legislation and assessment



The architecture of NAEP as visible today

U.S. Department of Education chartered in 1867 



Å In 1963 Congress showed interest in idea of national 
assessment, but did not provide funding.

ÅThe private sector, led by the Carnegie Corporation, provided 
start up funding for conferences in 1963 and 1964.

ÅFrom the onset of discussion of national assessment, 
statisticians have been heavily involved in the innovative 
statistical designs and procedures for sampling and testing 
achievement in subject areas.

Å In 1966, Elementary and Secondary Education Act instituted 
evaluation as a requirement and key component of federal 
programs. Legislation was followed by establishment of  
Committee for the Assessment of Progress in Education 
(CAPE) in 1969. 

Discussion in 1960s leads to national 
assessment in the 1970s 



National Governing Board (NAGB); 
initiatives important to art as core subject

Å 1969 National Assessment began gathering information about levels of educational achievement across country and reporting findingsto nation
Å 1988Congress established NAGB in 1988 to work with the National Assessment of Educational Progress
Å 1988 Congress authorized federal funding of trial State Assessments
Å 1992NAEP statistical analyses expanded by Secondary Grant Program
Å 1994NAGB Published National Assessment Framework for Arts

What Students Should Know and Be Able to Do in the Arts
Å There are many routes to competence in the arts disciplines. Students may work in different arts at 

different times. Their study may take a variety of approaches. Their abilities may develop at 
different rates. Competence means the ability to use an array of knowledge and skills. Terms often 
used to describe these include creation, performance, production, history, culture, perception, 
analysis, criticism, aesthetics, technology, and appreciation. 

Å Competence means capabilities with these elements themselves and an understanding of their 
interdependence; it also means the ability to combine the content, perspectives, and techniques 
associated with the various elements to achieve specific artistic and analytical goals. Students work 
toward comprehensivecompetence from the very beginning, preparing in the lower grades for 
deeper and more rigorous work each succeeding year. As a result, the joy of experiencing the arts is 
enriched and matured by the discipline of learning and the pride of accomplishment. Essentially, 
the Standards ask that students should know and be able to do the following by the time they have 
completed secondary school: 
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NAGB ARTS FRAMEWORK 

What Students Should Know and Be Able to Do in the Arts

Å There are many routes to competence in the arts disciplines. Students may work in 
different arts at different times. Their study may take a variety of approaches. 
Their abilities may develop at different rates. Competence means the ability to use 
an array of knowledge and skills. Terms often used to describe these include 
creation, performance, production, history, culture, perception, analysis, criticism, 
aesthetics, technology, and appreciation. 

Å Competence means capabilities with these elements themselves and an 
understanding of their interdependence; it also means the ability to combine the 
content, perspectives, and techniques associated with the various elements to 
achieve specific artistic and analytical goals. Students work toward comprehensive
competence from the very beginning, preparing in the lower grades for deeper 
and more rigorous work each succeeding year. As a result, the joy of experiencing 
the arts is enriched and matured by the discipline of learning and the pride of 
accomplishment. Essentially, the Standards ask that students should know and be 
able to do the following by the time they have completed secondary school: 
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NAGB ARTS Cw!a9²hwY ŎƻƴǘƛƴǳŜŘΧ 

Å They should be able to communicate at a basic level in the four arts disciplines--dance, music, 
theatre, and the visual arts. This includes knowledge and skills in the use of the basic vocabularies, 
materials, tools, techniques, and intellectual methods of each arts discipline. 

Å They should be able to communicate proficiently in at least one art form,including the ability to 
define and solve artistic problems with insight, reason, and technical proficiency. 

Å They should be able to develop and present basic analyses of works of artfrom structural, 
historical, and cultural perspectives, and from combinations of those perspectives. This includes the 
ability to understand and evaluate work in the various arts disciplines. 

Å They should have an informed acquaintance with exemplary works of art from a variety of cultures 
and historical periods,and a basic understanding of historical development in the arts disciplines, 
across the arts as a whole, and within cultures. 

Å They should be able to relate various types of arts knowledge and skills within and across the arts 
disciplines.This includes mixing and matching competencies and understandings in art-making, 
history and culture, and analysis in any arts-related project. 

Å As a result of developing these capabilities, students can arrive at their own knowledge, beliefs, and 
values for making personal and artistic decisions. In other terms, they can arrive at a broad-based, 
well-grounded understanding of the nature, value, and meaning of the arts as a part of their own 
humanity. 



Instrumentation developed that 
continues today

ÅThe NAEP Arts of the 1970s represented a 
άƴŜǿέ ƪƛƴŘ ƻŦ ǘŜǎǘΣ ƛƴǘŜƴŘŜŘ ǘƻ ŜǎǘƛƳŀǘŜ 
achievement in art. 

ÅLongitudinally, NAEP Arts, has included 
informative student and school questionnaire 
items that can be compared descriptively.

ÅBeginning with the 1997 NAEP and continued 
with the 2008 NAEP, achievement dimensions 
are characterized as Respondingand Creating.



¢ƘŜ [ŀǿΥ LƳǇǊƻǾƛƴƎ !ƳŜǊƛŎŀΩǎ {ŎƘƻƻƭ 
Act 1994, H.R. 6, 103 Congress, 2nd Session

ÅTeachers, students, members of the general public 
have access to assessment exercises, scoring guides, 
and sample responses. Though this access circumvents 
the language of statistics, it leaves stakeholders with 
concerns about hidden agendas and with questions 
about explicit opportunities to study art, who taught 
Ǿƛǎǳŀƭ ŀǊǘ ŀƴŘ ǿƘŜƴ ƛƴ ǎǘǳŘŜƴǘΩǎ ŘŜǾŜƭƻǇƳŜƴǘΣ ǿƘŜǊŜ 
else did students learn about art, or how many 
students were taking art class at school during the 
visual arts assessment. Budget constraints limited 
national arts assessment to 8th grade only in the 
national arts assessment of 1997. Some pilot 
information was published as best practices.



Goals 2000, standards, & NAEP 1997

Å The Goals 2000: Educate America Act (P.L. 103-227)was signed into law on March 
31, 1994. The Act provides resources to states and communities to ensure that all 
students reach their full potential. It is based on the premise that students will 
reach higher levels of achievement when more is expected of them. Congress has 
appropriated $105 million for Goals 2000 for fiscal year 1994. First-year funds 
became available to states July 1, 1994. In the first year, individual states will 
submit applications describing the process by which the state will develop a school 
improvement plan, make subgrantsto local schools, as well as grant awards for 
preserviceand professional development. 

Å Goals 2000 establishes a framework in which to identify world-class academic 
standards, to measure student progress, and to provide the support that students 
may need to meet the standards. 

Å The Act codified in law the six original education goals concerning school 
readiness, school completion, student academic achievement, leadership in math 
and science, adult literacy, and safe and drug-free schools. It added two new goals 
encouraging teacher professional development and parental participation. The 
National Education Goals as stated in the Act (Sec. 102) are found on the Internet:

Downloaded: http:// www.ncrel.org/sdrs/areas/issues/envrnmnt/stw/sw0goals.htm
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No Child Left Behind Legislation: intent
ÅThe Arts in Education program supports education reform 

by strengthening arts education as an integral part of the 
school curriculum. Its intent is to help all students meet 
challenging state academic content and achievement 
standards in the arts.

ÅChildren learn in many different ways. Findings from the 
NAEP 1997 Arts Report Card indicate that artistic 
experiences provide visual, kinetic, aural, and spatial 
learning. College Board data show that students who have 
participated in sequential arts programs perform 
significantly better on both the verbal and 
mathematicssectionsof the SAT than their nonparticipating 
peers. 

ÅDownloaded from 
http:// www2.ed.gov/admins/lead/account/nclbreference/r
eference.pdf
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No Child Left Behind Act of 2001 
signed January 8, 2002

ÅPublic Law 107 ς110 107th Congress

ÅRecognized arts as a core subject in schools

ÅExpected schools to work with museums, art 
education associations, libraries and theaters to 
educate American schoolchildren

ÅSought the development and dissemination of 
models of best practice, development of state 
ŀǊǘǎ ŜŘǳŎŀǘƛƻƴ ŀǎǎŜǎǎƳŜƴǘǎ ōŀǎŜŘ ƻƴ ŀ ǎǘŀǘŜΩǎ 
standards, and development of curriculum 
frameworks.  



CyanBauhaus 
Desau

Foundation, 1997
Like the poster at right, presentation 
of the findings from NAEP were 
beautifully presented as descriptive 
data about visual arts achievement 
in the dimensions of responding and 
creating. But arts educator 
researchers had a huge learning 
curve to surmountτto extract 
specifics from the restricted data 
about current practice in schools and 
to determine how external factors 
such as family support for learning, 
school climate, community and 
museum education, and student 
attitudes and aptitudes worked in 
arts education.  



NAEP Reporting Features

ÅIdentify audiences/consumers/stakeholders

ÅPresent categories for public report

ÅAddress questions of access to restricted data

ÅMaintain public disclosure
Erratanotice (2001) advises that an error in IRT scale 

analysis resulted in some changes to computed

values. Links to the report of the 1997 NAEP

Arts contents do not work at this time. 

http://nces.ed.gov/nationsreportcard/arts/
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What is IRT and what are mean percent correct 
scores? Do stakeholders need specialized 

knowledge to understand NAEP findings?
NAEP estimates variability of statistics based in Item 

Response Theory (IRT) or mean percent correct 
scores in order to account for components of 
uncertainty:
ÅThere is uncertainty due to sampling only a 

small number of students from the whole 
population of students in America. IRT component 
(addresses variability within group); jackknife replication 
(estimates standard errors)

ÅThere is uncertainty due to sampling with a 
relatively small number of questions. Plausible 
values  (describes performance of groups and sub groups)

Reference: Johnson, E.G., & Rust, K.F. (1992). Population inferences and variance 
estimation for NAEP data. J. of Educational Statistics, 17(2), 175-190.
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